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From The National Curriculum in England – framework document 2013
Purpose of study
[bookmark: _Toc359330415][bookmark: _Toc360533898]A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It should inspire pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different groups, as well as their own identity and the challenges of their time.
[bookmark: _Toc360809853]Aims
The national curriculum for history aims to ensure that all pupils:
· know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world
· know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind
· gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’
· understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and analyses
· understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and interpretations of the past have been constructed
· gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.

EYFS
Historical education begins in Early Years. Here children begin to use and understand words connected to describing and organising time. (Before, after, next, present or now, past, year, a long time ago, old, new) Children will also begin to understand the idea of chronology (meals of the day in chronological order, days of the week, their own personal timelines- born, pre-school, baby brother being born, going to big school, when I was little etc.) In ‘Understanding the World’ EY pupils are exposed to ideas of change and continuity, similarity and difference, celebrations. In story books the idea of monarch can be introduced when looking at kings or queens, specialist vocabulary such as palace, royal etc. can be first introduced to be picked up later in KS1 and developed as idea of monarch and empire.

[bookmark: _Toc359330418][bookmark: _Toc360533901][bookmark: _Toc360809856]Key stage 1
Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the people and events they study fit within a chronological framework and identify similarities and differences between ways of life in different periods. They should use a wide vocabulary of everyday historical terms including monach, empire, migration, government/ parliament. They should ask and answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past and identify different ways in which it is represented.
In planning to ensure the progression described above through teaching about the people, events and changes outlined below, teachers are often introducing pupils to historical periods that they will study more fully at key stages 2 and 3.

Pupils should be taught about:
· changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life
· events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or events commemorated through festivals or anniversaries]
· the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life in different periods [for example, Elizabeth I and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]
· significant historical events, people and places in their own locality.

[bookmark: _Toc359330419][bookmark: _Toc360533902][bookmark: _Toc360809857]Key stage 2
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources.
In planning to ensure the progression described above through teaching the British, local and world history outlined below, teachers should combine overview and depth studies to help pupils understand both the long arc of development and the complexity of specific aspects of the content.


Pupils should be taught about:
changes in Britain from the Stone Age to the Iron Age
the Roman Empire and its impact on Britain
Britain’s settlement by Anglo-Saxons and Scots
the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor
a local history study
a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066
the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China
Ancient Greece – a study of Greek life and achievements and their influence on the western world
a non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.
[bookmark: _Toc347406322][bookmark: _Toc359423687][bookmark: _Toc360533810]Attainment targets
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant programme of study.

	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Year 1
	Why do we play...?
Changes within living memory: childhood and technology – toys and stories.
Toys from the past, History, new, modern, family tree, a long time ago, when I was little, since I was born, difference, object, artefact, picture, photograph, order, 
Perspectives: Cultural and Social                         
Significant individuals: Ole Kirk Christiansen and LEGO 
Sources: Older relatives and children, adults, toys, colour photographs, stories set in the past, Magic Granddad programme   
Org and Comm: Timelines, open and closed questions, interviewing a visitor, recording an interview – sound, video, photographs, notes and drawings. Historical skill of evaluating primary sources and interpretations - after visitor or interview with grandparent- ask question- ‘would everyone’s childhood have been the same?’ 
Assembly with toys and stories shown  
What toys do children play with now? Why are they different? (Cause and consequence)
	Hello I’m new here.
celebration
	What can we learn about our world from stories?(building substantive knowledge from a narrative.)

	Starry Night

	Why is water so precious?
Supplying water to the home. Clean water
Significant individuals – John Snow and others (Enquiry question- Why should we remember John Snow?)

	Where could we go for a great day out?
Why did an old woman of 84 years walk 300 miles from Newlyn in Cornwall to London? Story of The Great Exhibition 1851 London and the Crystal Palace, Prince Albert & Queen Victoria- monarch (build on ‘King’ and ‘Queen’, ‘royal’ and ‘palace’ from EY)
How could people from here go to The Great Exhibition? Introduce idea of Industrial Revolution- machine inventions happening quickly which had impact on people’s lives i.e. trains, jobs which gave a day off and increase in leisure time. (Link to year 4- Bluebell Railway and year 2 the concept of City)
Could children like us have had a school trip to The Great Exhibition? Introduce idea of empire – Britain so powerful and in charge of other countries her ideas spreading and Great Exhibition a chance to show off it’s power- ‘Britain the Workshop of the World’. 


	Y2-6
	Geography and History in the news – Ongoing Learning Unit  - Chronological understanding, using timelines relevant to news story chosen JM and JN to work on this Summer 23 ready for Sept 23 ACTION: JM to add this to History Action Plan 2023-24



	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Year 2
	Can Party Food be Healthy?


	Pride in Place
Events beyond living memory  that are significant nationally. Historian, Historical event, Britian, Pudding Lane, St Paul’s Cathedral, River Thames, 
What happened in London (Capital City) in the summer of 1666?(Monarch’s role in fire- (asking questions- would our King be so hands on? Do they think Queen Victoria would have tried to fight the fires herself too following on from yr1? How has role of monarch changed over time? Parliament – evaluating change and continuity)
What happened after 1666? Timeline (chronology)
Why should we know about the Fire of London? (Sig events) Diary- source (Asking questions, weighing evidence)
Was any one person to blame for the burning of the City of London?(evaluating cause and consequence) 

Significant individual: Samuel Pepys, Christopher Wren
Famous local people, events- has East Grinstead ever experienced a local disaster? (WW2 bombing of Whitehall on high street) 
	What is the best way for Mrs Armitage travel?
Henry Ford                      
Changing designs of cars

	Where do bong trees grow?


	What makes us like other animals?
Significant individuals Jane Goodall and Charles Darwin

[bookmark: _GoBack]
	How did families have fun in the past?
Changes within living memory visits to the seaside link to local Blue bell railway and Industrial Revolution beyond living memory/ changes to work patterns and technology like trains in year 4 and year 1)
George & Robert Stephenson and The Rocket; local railway builders


	Year 3
	How does electricity work?
Homes before electricity
Inventors Significant individuals- Edison Change and continuity


	Who were the greatest builders...? Asking questions, thinking critically, using judgement, evaluating cause and consequence
 
Discovery of Lindow Man, the bog body
How long have people lived in Britain?
Where were the first towns and cities in the world? City- link to Great Fire of London in yr. 2 and later Mayan cities, 
Overview of first civilisations and changes in Britain from Stone Age to Iron Age
Depth study of achievements of Ancient Egypt (link to success of river cities – London from yr 2 and yr 1)
Timelines (chronology)
Develop concept of empire from previous years- Egypt in times of strength spread its empire but in times of weakness was taken over by other empires- Alexander the Great and eventually Roman empire. Introduce slavery as a means of empires getting rich. 
Decade, ancient, century, period, settlement, invaders, archaeologists, excavate, evidence, similarities, tomb, pyramid, mummy, migration, site
	Let’s go on an adventure. Would we like to visit Guatemala?
Mayan Civiliasation
Recall learning about early civilisation and buildings Story of discovery of Tikal city site (link to river cities success- Tikal had own filtration system) 
What was happening here when the Maya left their cities?
What made the Mayan people leave their cities? (link to migration- why do people leave places and why do they inhabit places?) asking questions, thinking critically, weighing evidence, sifting arguments, using judgement



	The Games Children Play
Peter Bruegel
Living Memory link to year 1- why have games changed over time? In year 3 this can be visited as To what extent did games change from 1560 (peter -present day. (Change and continuity)
 
	Are Bugs important?

	How can we make living here better for everyone?
Stories of new towns and model villages
Local old maps (link to why people move to and away- migration on local and international levels, draw on Industrial Revolution as a turning point in Britain. Turning points to be picked up again in yr 5 with Norman Conquest and WW1). 


	Year 4
	How do I see? How do I hear?


	Why do we speak English at school? Asking questions, thinking critically, using judgement, evaluating cause and consequence, chronology 
Overview: Development of the English language from Iron Age to Norman conquest
Overview of the invasions by the Roman Empire and the impact on Britian , the Anglo-Saxons, Scots and the Viking empire link to migration from previous years and term Empire from Yr 1. Vocabulary- conflict, raids, Norse, vicious, longhouse, long ship, peasants, shape our lives, wealthy, poor
Letter and contract from archaeology consultancy
Interpretation of artefacts
Depth period study: What do we need to find out?
Exhibition & presentations, report, reconstructions of artefacts, two-minute digital recordings of explanations Local archaeology what evidence is there that Roman were in East Grinstead?  Grinstead museum. 
West Sussex site of renown- Fishbourne Roman site- curriculum enrichment. (Link to Empire from previous years) Look at British Empire and slavery in 1700’s as a means of Britain getting rich and spread of the English language in the Victorian era. (cause and consequence)Scope here for people from ethnic minority backgrounds). 
	Should we stop eating chocolate?
Story of Maya & Aztec chocolate and Europe
Research – Columbus, Hernando Cortez and the missing Maya link to empire building of other countries. 
Interpretations of the past- Does Columbus deserve to be remembered? (asking questions, thinking critically, weighing evidence, sifting arguments, evaluating cause and consequence)

	From a Railway Carriage- Local history- the Bluebell railway. Enrichment trip? Link to migration in previous years and industrial revolution in yr 1.


	What happens inside us?
Captain Cook (link to empire building from yr 1) and Scurvy
Live and work of significant scientists
Potatoes
Honey

	European Regional Study
Famous people, inventions and discoveries in the country - link with Angles, Vikings, Saxons, Romans. (is there scope here for people from ethnic minority backgrounds?)


	Year 5
	What’s it made of?
Research the invention of plastic



	Why would someone build a castle...?
Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor. 
Depth look at Lewes castle- one of our most local and one of the original Norman castles. Built on site of Roman fortification (link to year 4 and change and continuity and rebuilt post 1066. 
What has World War One got to do with castles?
How did life change here for people like us during World War One?
How did life change here for people like us during the Norman Conquest? (continuity and change, cause and consequence, weighing evidence, sifting arguments)
Castle visit and follow up
Why are the Norman Conquest and World War One called ‘turning points’ in our past? The follies of mankind. Link to empire from previous years (how did Britain’s empire help in WW1? Scope to look at people from ethnic minority backgrounds) Link to turning points introduced in year 3 and 4 (industrial revolution and Viking and Roman invasions from year 4) 
Why do people want to remember wars and castles?
What was life like in other countries during World War One?  (asking questions, weighing evidence, thinking critically)
Period, advancement, multi-cultural society, ammunitions, locality, motte and bailey, defence, alliances, warfare
	Fairgrounds


	The Highwayman

	Do we make the most of what is right on our doorstep?

	Who are we? Why do I live here? UK and Duluth USA
Personal histories of why we live here- migration- link to previous years- why did Romans and Vikings want to come to Britain, why did Windrush generation etc.? (using judgement) 

	Year 6
	What’s out there?




	Has there ever been a better time…?
Has there ever been a better time to live here?
What makes a good life? Society 
What do other people think about whether there has ever been a better time to live here?
Asking questions, thinking critically, using judgement, evaluating continuity and change, chronology, sifting arguments, weighing evidence.
The follies of mankind- WW2- turning points- Link to ww1 in year 5. World History. Propaganda, persuade, democracy, Nazi, Allies, dictatorship, homefront.
What is good about living here now? Compare their knowledge of life in Britain beyond living memory from past learning over 2 key stages. 
Local History link to person of significance- Dr McIndoe. East Grinstead Museum visit. 
What do I want in my future? 
Can one person make a difference in the world? (scope to link to people from ethnic minority backgrounds?)

	Why do some creatures no longer exist? Link back to significant individual Darwin from yr 2. 

Millennia, era, epoch, major influence, view point, philosophy

Thinking critically, continuity and change, cause and consequence


	The Lady of Shalott

	The Great UK Geographical Challenge

	How successful are we as entrepreneurs?
Sainsbury's virtual museum (other meaning of empire- an individual building a commercial empire)
History of shops and shopping- inside and outside living memory. Would everyone’s experience be the same? How did things like to the Industrial revolution change people’s experiences and habits? 
Chronology, continuity and change, cause and consequence


	EYFS-Y6
	The Ancient Greeks – Whole School Learning Unit (suggested use Olympics year i.e. every four years) A study of Greek life and achievements and their influence on the western world. The concept of Empire can be developed- how did their ideas spread? How did they become so powerful? How was it similar and how was it different to British, Roman Norman Empire (depending on which Empires children know about,) ? Note- Greek Empire was different as it was divided into rival City state empires eg  Athenian or Spartan. The countries taken over were colonies. One whole Greek Empire not until Alexander the Great. Ideas of slavery- were the Greeks really civilised? 
What do we already know about sporting events and Ancient Greece?
Framing questions for research- enquiry type questions
Timelines
Reading images – What can we learn from historical evidence? How do Historians find out about the Ancient past?
Research allotted area of Ancient Greece and frame an enquiry type question. 
What is the legacy of the Ancient Greeks?
Study of a Greek myth 
Presenting research findings
Democracy, philosophy, civilisation, Zeus, Apollo, Olympics.
Asking questions, thinking critically, using judgement, evaluating continuity and change, chronology, sifting arguments, weighing evidence.


	
	The Global Dimension – Whole School Learning Unit (can be used at your discretion. You may choose to revisit every 3-4 years)
The focus subjects of this Learning Unit are History, Geography, Citizenship  
This is intended to provide a launch pad for adding a global dimension to your existing curriculum.  
Further opportunities to explore and provide experiences in this subject area




